Academic Programs Subcommittee Meeting Minutes
February 17, 2026
Voting members present: Christopher Domin, Moe Momayez, Lauren Acosta, Esteban Hernandez Parra, Justine Schluntz, Jennifer Schnellmann, Claire McLane, Stephanie Capaldi, Paul Wagner.
Non-voting members present: Onicio Batista Leal Neto, Marina Cholanian, Chantelle Warner, Victoria Meyer, Melanie Madden, Bryanna Andrade.

1. Call to Order
2. Approval of January 20, 2026, meeting minutes
a. Minutes were approved unanimously.
3. New Action Items
a. Modification: BS in Public Health, remove Public Health Practice emphasis, new emphasis in Artificial Intelligence Innovation in Population Health (Public Health)
i. We are proposing this new emphasis to promote fluency in AI tools within public health training. We believe this is the right moment to give our students the opportunity to incorporate AI tools into their education, and we are confident that this change will not negatively impact how we train them. Instead, it will strengthen their preparation and broaden their impact on population health. In the previous emphasis, we were not explicitly connecting students to the instrumentalization of AI tools or requiring courses that helped them understand health data design aspects or the foundations of artificial intelligence in public health applications. With this new emphasis, we are incorporating a stronger set of courses to ensure students achieve the appropriate learning outcomes for practicing public health in the AI age.

In the Foundations of Healthcare Applications of Artificial Intelligence course, we provide a crash course covering the basic understanding of artificial intelligence and machine learning approaches. We are not asking public health students to receive the same technical or mathematical introduction that computer science students receive. Instead, we are teaching the minimum viable knowledge they need to communicate, navigate, and articulate public health within AI-related contexts. Students need to understand what is happening inside the “black box,” even at a general level, so they can apply AI tools responsibly and effectively.

Although the Foundations course is currently listed among the elective options rather than as a required course, we consider it a crucial component for students who move in that direction. Students must complete 12 units from a list of nine courses. While not all course titles explicitly mention AI, many of them incorporate AI as part of the toolset. For example, in courses such as health design practice from makerspace to the community, AI tools contribute significantly to the learning outcomes, even if the terminology is not reflected in the title.

Our approach is intentional. We are using a public health lens to guide how AI is incorporated. Rather than starting from AI and trying to fit it into public health practice, we begin with public health and examine how AI can improve and enhance practice. This philosophy shapes how we structure the emphasis and select the required and elective coursework.

Q: How is the new AI-focused emphasis different from the previous emphasis?
A: In the previous emphasis, we were not requiring courses that provided instrumentalization in AI tools, nor were we explicitly teaching health data design aspects or foundational public health applications of artificial intelligence. With this new emphasis, we are incorporating a set of required courses to ensure students develop appropriate learning outcomes for practicing public health in the AI age.

Q: Do the proposed courses include material explaining how AI works at a basic level, or are they only focused on application?
A: Yes, the Foundations of Healthcare Applications of Artificial Intelligence course includes a crash course on the basics of artificial intelligence and machine learning. We are not teaching the same level of technical or mathematical depth as computer science programs, but we provide the minimum viable knowledge students need to understand, communicate about, and responsibly apply AI in public health contexts.

Q: Why is the Foundations course not required if it seems central to understanding AI in public health?
A: That is a valid question. It may have been an oversight or part of a broader structural strategy. However, we view the Foundations course as a crucial component for students who pursue that direction, even though students must choose 12 units from a list of nine courses, and it is not currently mandated.

Q: Is there concern that students could complete the emphasis without taking any courses that explicitly focus on AI?
A: While some courses do not explicitly mention AI in their titles, AI competencies are embedded within them. For example, courses such as health design practice incorporate AI tools in practice, even if not labeled directly. Our goal is to provide a comprehensive toolset, and AI contributes to learning outcomes across multiple competencies.

Q: Would it be beneficial to have a core course that organizes students’ understanding of AI’s impact on public health and their careers?
A: We understand that perspective. However, our approach is intentional. We are using a public health lens to determine how AI should be incorporated. Rather than starting with AI and trying to fit it into public health practice, we begin with public health and examine how AI can enhance and improve practice. This philosophy shapes how the courses are structured and positioned within the emphasis.

Justine S motioned to approve. Claire M seconded. Motioned was approved with suggested modification.

b. Modification: BS in Neuroscience & Cognitive Science, remove Developmental & Aging and Philosophy of Mind emphases (Science)
i. We are proposing to eliminate the Developmental and Aging emphasis and the Philosophy of Mind emphasis due to consistently low enrollment and limited course availability. Over the past several years, enrollment in these emphases has been minimal. For example, Developmental and Aging had only three students over the last couple of years. In addition to low enrollment, many of the courses approved for these emphases were offered by other departments and were not consistently available. In some cases, courses were not offered for years, which created barriers for students who intended to pursue those tracks.

The executive committee for the NSCS program, which includes the neuroscience department head and the interim director of cognitive science, reviewed the enrollment and course data in September. Based on that review, they recommended eliminating these two emphases. At this time, there are no students currently enrolled in either emphasis, so a teach-out plan is not necessary. Students who may have a specific interest in Developmental and Aging or Philosophy of Mind in the future will be advised to pursue the existing thematic emphasis. The thematic emphasis allows students to select courses à la carte, provided they can justify how those courses align with their focused interests in neuroscience and cognitive science. Rather than maintaining separate emphases with low enrollment and inconsistent course offerings, students will be able to build a customized pathway through the thematic option using available courses.

Q: Will current students in these emphases need a teach-out plan or be required to switch?
A: No. We currently do not have any students enrolled in these emphases, so a teach-out plan is not necessary.
Q: If a student wants to focus on Developmental and Aging or Philosophy of Mind in the future, what option will they have?
A: They will be advised to pursue the existing thematic emphasis, which allows them to select courses à la carte as long as they can justify how those courses fulfill their focused interests in neuroscience and cognitive science.

Q: Are the emphases being converted into a thematic model?
A: No. The thematic emphasis already exists. The two emphases—Developmental and Aging and Philosophy of Mind—will be eliminated, and students with those narrower interests will instead use the existing thematic emphasis to structure their coursework.

No vote required.


c. New Emphasis: BIS in Interdisciplinary Studies, Black and Integrative Studies emphasis
i. We explain that both IDS degrees share the same core structure: two core courses, an introduction to methods course, and a capstone. The remaining coursework is selected based on the thematic emphasis students choose, of which there are currently six. In addition to an emphasis, students can also complete a mini-minor concentration in another theme. This structure allows students to have both a focused subject area and flexibility, making the program accessible to students entering different points in their academic careers.

Functionally, the primary difference between the BIS and the BA is that BA students must complete an additional two semesters of foreign language. We are continuing to articulate more clearly for students what distinguishes the two degrees beyond that requirement. The BA program is newer and currently enrolls around 45 students, compared to approximately 400 in the BIS. Many students transfer into the program in their junior or even senior year, and for those students, adding additional foreign language coursework can delay graduation. Advisors often guide students toward the BA when they have already completed or nearly completed the language requirement.

We have been reviewing how students select courses within their emphases and concentrations, since they have access to a large portion of the university catalog. In doing so, we noticed that Africana Studies courses are highly popular. We also observed a gap between the Global and Intercultural Understanding theme and the Studies of the American Experience concentration, which has low enrollment as a standalone emphasis. We recognized that a Black and Integrative Studies theme would bridge these areas by connecting global Africana and diaspora studies with American experience coursework. This allows students to pursue a more intensive and cohesive exploration of these topics while also aligning their studies with professional interests and career preparation.

In terms of outcomes, our students pursue a wide range of paths. Some go directly into graduate programs, such as Master of Social Work. Others enter the workforce immediately. Many find employment through internships, which are a flexible and important component of the IDS program. We also serve Arizona Online students, main campus students, transfer students, and post-traditional students who are already established in careers and seeking to upskill or advance.

Course selection can be overwhelming due to the flexibility of the program. Academic advisors play a central role in guiding students through building their emphasis and concentrations. We also provide recommended course lists and integrate structured guidance into IDS301, the Introduction to Interdisciplinary Studies course, where students reflect on their skills, interests, and career alignment. There is also a required capstone course. We are currently revising the capstone to create stronger alignment with the introductory course and to enhance professional development and portfolio-building. Both IDS301 and the capstone are currently offered online, with sections of approximately 50 students. The capstone is one credit, and we are evaluating how to balance workload while ensuring students receive meaningful engagement and individualized feedback.

Q: What is the main difference between the BIS and the BA?
A: The primary functional difference is that BA students must complete two additional semesters of foreign language. Beyond that, we are continuing to clarify for students how the degrees differ.

Q: What is the enrollment balance between the two degrees?
A: The BA has approximately 45 students and is growing. The BIS fluctuates around 400 students. Many BIS students transfer into the program in their junior or senior year.

Q: Where are students going after graduation?
A: Students pursue a wide variety of outcomes. Some go directly into graduate programs such as a Master of Social Work. Others enter the workforce. Many obtain employment through internships completed during the program. We also serve post-traditional students who are already working and are using the degree to advance their careers.

Q: How do students choose their courses within such a flexible structure?
A: Academic advisors are central in guiding students. We also provide recommended course lists and structured guidance through IDS301, where students reflect on their skills and career goals. The interdisciplinary structure is intentionally flexible but supported through advising and coursework.

Q: Is there a capstone requirement?
A: Yes. The capstone is required and is currently one credit. We are revising it to strengthen professional development components and align it more closely with the introductory course. It is offered asynchronously online in sections of about 50 students.

Q: Are there organizing or cohort-based courses where faculty engage students comprehensively?
A: Yes. IDS301 serves that role, providing structured guidance and faculty engagement as students shape their academic trajectory.

d. New Emphasis: BA in Interdisciplinary Studies, Black and Integrative Studies emphasis
i. Seek item 3.c.

Justine S motioned to approve. Paul W seconded. Motion carried unanimously with 8 yeas.

4. Old Business
a. Modification: BA in Global Studies (SBS)
i. The department made one substantial change to the proposal, though other items could still be considered. The revised curriculum includes two core courses addressing the first and fourth learning outcomes, followed by courses aligned with the sub-plans: Debate Studies, Human Rights, Middle Eastern & North African Studies, Gender & Women’s Studies, and Latin American Studies. A capstone course assesses all learning outcomes. Some mapping details appeared only in the Box file. Questions arose about capstone credits, repeatability, and how outcomes are assessed; the department has worked with UCAT on refining these aspects.

For Global Studies, all students take the two core courses before branching into sub-disciplines; there is no additional shared core within emphases. Based on the revised materials and responses, the proposers addressed the committee’s prior questions about curriculum mapping and learning outcomes. Our responsibility remains to recommend whether this proposal should move forward to UGC.

A concern was raised about the removal of specific courses from the proposed curriculum revisions. The courses mentioned included History of the Mexican-American, Social Construction of Race (focused on whiteness and blackness), and Palestinian Culture and Society. The concern is that these courses were removed from emphases that should directly address topics such as migration, race, colonialism, and the Israeli–Palestinian context.

While it is now clearer that the revised core curriculum incorporates critical analysis components, the concern remains that the Jewish and Israel Communication and Culture emphasis appears less explicitly critical in its framing when compared to other emphases, such as Latin American Studies or Gender and Women’s Studies, which directly reference colonialism, war, violence, and related themes. The argument presented is that this creates an imbalance in how political critique is embedded across emphases.

It was also noted that the History of the Mexican-American course was listed among removed courses (page 40), along with Social Construction of Race, and that Palestinian Culture and Society was removed from the relevant emphasis. Given that the institution is located in the Borderlands and is a Hispanic-Serving Institution, the removal of Mexican-American content from the published curriculum was viewed as particularly concerning.

In response, clarification was provided that the department of Mexican American Studies is not being disestablished and that its major remains intact. The Global Studies changes do not impact the continuation of that department. Additional context suggested that one objective of the curriculum revision may have been to direct students toward courses within the School of Global Studies in order to retain student credit hours. It was suggested that some removed courses may still be available via advisor-approved substitutions, even if they no longer appear on the formal curriculum. However, this was framed as an assumption rather than confirmed policy.

The discussion ultimately focused on whether the removal of these courses meaningfully narrows the critical scope of certain emphases and whether the revised curriculum reflects the institutional context and mission.

Justine S motioned to approve, Paul W. seconded. Motion was not approved, and will go up to UGC for further discussion and vote.

5. Informational Items only
a. Disestablish: Certificate in Digital Retailing (CALES)
b. Disestablish: Minor in Digital Retailing (CALES)
i. No discussion.

